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Abstract:
human teachers or caregivers, we present here a reverse scenario where the robot is being taught of

In contrast to the conventional educational robots that are designed to play the role of

by children. The goal is to promote the children’s spontaneous learning by teaching the robot. In
this paper, we describe the implementation of a care-receiving robot (CRR) at an English language
school for Japanese children (3 to 6 years old), and report experimental results which show that

the CRR helped the children’s learning English verbs as we expected.
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Source (Frequency) df | L.R. x2 P
Direct teaching 32.3 < 0.001

Gesturing 1 1.4 n.s.

Verbal teaching 1 0.3 n.S.

Source (Accumulated time) | df | L.R. x? P
Direct teaching 24.8 < 0.001

Gesturing 1 0.3 n.s.

Verbal teaching 1 1.2 n.8.

# 1. Dot (—biEE 5 )V, L.R.: Likelihood
Ratio)
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